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Inclusion 

Strategy Mission 

Statement.

Our mission is to make sure every pupil feels value d, supported, 

and challenged to reach their full potential. We will  remove barriers 

to learning, celebrate diversity, and make equity pa rt of every 

decision. Through great teaching, strong leadership, and working 

closely with families and communities, inclusion will be the 

foundation of excellence in all our schools.

“Equity”

Definition: Giving every pupil the specific support they need to  

reach the same high-standard outcome.
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Introduction.

We are a family of schools committed to giving every child the best education and 

improving life chances. We work together with honesty  and ambition, focusing on 

inclusion and high expectations for all. Inclusion mea ns every decision we make puts 

pupils first.

When lessons are exciting, engaging, and challenging for every child, we create 

academies where all pupils, whatever their background  or needs, feel safe, valued, 

and able to succeed. Our strategy focuses on teaching a nd learning because what 

happens in the classroom shapes pupils’ daily experi ences. This makes inclusion 

practical and sustainable.

This is a whole-Trust inclusion strategy. SEND, Pupi l Premium, oracy, behaviour, 

attendance, wellbeing and personal development are n ot separate priorities; they are 

interdependent features of inclusive practice. Across t he Trust, needs are identified 

early and responded to through high-quality inclusiv e teaching, graduated support 

and partnership working, ensuring every pupil can pa rticipate, belong and achieve.
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Inclusion at

Hatton Academies

Trust.
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Inclusion through everyday teaching.

Our approach reflects national evidence on supporting disadvantaged and 

vulnerable learners. We prioritise high-quality, in clusive classroom practice over 

withdrawal or over-reliance on interventions. Teacher s plan lessons that are 

ambitious, language-rich, carefully scaffolded and pre dictable. These features are 

essential for pupils with SEND and are equally effe ctive in closing gaps forpupils 

experiencing disadvantage or disrupted learning. Acro ss the Trust,  professional 

development supports teachers to refine inclusive clas sroom practice through 

coaching, modelling and shared expectations. This stre ngthens consistency, 

supports staff development and improves outcomes for  all pupils.

The Trust-wide Oracy Strategy supports pupils to art iculate their thinking, regulate 

their emotions, engage socially and access the curriculu m. Explicit teaching of talk 

structures, vocabulary and listening behaviours suppo rts pupils with speech, 

language and communication needs, pupils learning Eng lish as an additional 

language, and pupils from disadvantaged backgrounds

Oracy underpins inclusion across the Trust.
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At Hatton Academies Trust, inclusion is the way we de sign education so that every 

pupil can succeed.

Our Inclusion Strategy is intentionally broad. It re cognises that pupils experience 

barriers to learning for many reasons, including spe cial educational needs and 

disabilities (SEND), vulnerability, disadvantage, s peech and language needs, 

emotional or mental health challenges, attendance dif ficulties, English as an 

additional language, or gaps in prior experience.

Rather than treating these as separate agendas, we take a unified approach. What 

works well for pupils with SEND also improves outcom es for pupils facing 

disadvantage or vulnerability. High-quality teaching , clear routines, strong 

relationships, explicit language development, and car eful scaffolding benefit all 

learners, while ensuring pupils who need additional  support receive it without

stigma or delay.

Our approach prioritises strong teaching, consistent r outines and professional 

learning, supported by Trust-wide systems for safeg uarding, coaching and inclusion.



The strategies used to support pupils with addition al needs, such as having clear 

routines, visual supports, the right level of suppo rt, and teaching good learning habits 

help every child in the classroom. They are especia lly helpful for pupils who may find 

learning more challenging, are learning English as an additional language, or benefit from 

extra structure or confidence.  This way of teachin g makes learning easier and more 

successful for all children, and it never takes sup port away from any individual child. 

• Are developed collaboratively by Academy and Trust l eaders and external experts.

• Are used for professional development, coaching and continuous improvement

• Clearly describe what strong practice looks like in re al classrooms
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Character, belonging and personal development.

RAISE – Relational Approaches for 

Inclusive and Successful Education

Alongside academic learning, we place strong emphasis on character education and

personal development. Building on established work at Sir Christopher Hatton 

Academy, our Trustwide character programme is expandin g into all academies to 

ensure pupils develop qualities such as resilience, e mpathy, self-regulation, 

teamwork and confidence.

This work is designed to help pupils feel safe, kno wn and ready to learn. Our 

commitment is simple: high expectations, the right su pport at the right time, and a 

strong sense of belonging for all pupils. We use sh ared quality assurance rubrics in 

areas including Early Years, Behaviour for Learning,  Oracy, and curriculum subjects.

This work supports inclusion by:

These rubics:

• Creating calm, respectful and welcoming environments

• Strengthening pupils’ sense of belonging and ident ity

• Helping every child develop independence, confidence an d positive learning 

behaviours

Each rubric includes a clear inclusion strand, supp orting teachers to:

• Plan learning that is accessible and ambitious for a ll pupils

• Anticipate and remove barriers before they arise

• Adapt tasks, language and support so that every pup il can take part and make 

progress
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Our Graduated Approach

The Trust adopts a graduated approach to inclusion. S taff identify needs early, use 

assessment to understand barriers to learning and p articipation, implement 

appropriate support and review impact regularly. Hig h-quality inclusive teaching 

remains the first response to emerging need, with s upport becoming increasingly 

personalised through graduated support, specialist p rovision and specialist provision 

packages where required. This ensures support is res ponsive, evidence-informed 

and focused on improving outcomes for all pupils.

Our Graduated Inclusion Model

Inclusive Mainstream Practice and Ordinarily Available  Provision are described within 

each academy’s Academy Way document. Where barriers to learning, participation 

or belonging remain, staff should use the Hatton Aca demies Trust Graduated 

Support Toolkit to identify, plan and review additi onal support across the four broad 

areas of need.



A trust that puts 

inclusion at the 

heart of everything 

and develops 

strong leadership.

OBJECTIVE ONE
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Success Criteria

2026-2027

Embedding the Foundations

• Inclusion is clearly reflected in Trust and school 

improvement planning.

• Each academy has an active Inclusion Lead who 

supports staff and pupils.

• Leaders model high expectations and inclusive 

practice.

• Ordinarily Available Provision (OAP) is agreed 

Trust-wide, with clear expectations for what pupils can 

expect in every classroom.

• Each academy develops staff guidance to support the 

enactment of the Inclusion Strategy.

• Curriculum leaders ensure lesson content and 

materials are accessible to all pupils.

• Classrooms are safe and flexible so all pupils can learn 

comfortably.

• Leaders engage in RAISE Year 1 consultation (via NNC 

EP service) to strengthen relational and 

trauma-informed approaches.

• CPOMS categories are aligned, and Lead DSLs 

develop a shared Vulnerability Matrix to support early 

identification of need.

• Pupils say they feel safe, valued, and challenged in 

surveys and focus groups.

• A Trust-wide approach to reviewing provision is in 

place, SEN and Inclusion leaders work together 

regularly.

2028-2029

Embedding and Elevating

• Inclusion is part of leadership training and futur e 

planning.

• Academies work together across phases to share and  

strengthen inclusive practice.

• The curriculum is fully inclusive, with clear lear ning 

pathways for all pupils.

• Inclusive teaching is seen in lessons and reflecte d in 

pupil progress, with gaps closing for pupils with S END, 

vulnerability and disadvantage.

• OAP is embedded in leadership review, quality 

assurance and improvement work.

• A trust safeguarding dashboard supports oversight of 

vulnerability trends.

• Leaders use data and RAISE learning to sustain an 

inclusive, relational culture.

• Learning spaces are co-designed with pupils to ref lect 

different identities and needs.

• Pupil leadership programmes include pupils with SE ND.

• Pupils help design curriculum, enrichment, and 

wellbeing activities.

PAGE 9

How will we 

meet this 

objective� 

The Trust makes inclusion integral to 

strategic planning. We ensure a 

broad, balanced and diverse 

curriculum, supported by staff 

training that guarantees accessible, 

inclusive, and high-quality lessons. 

We build leadership at all levels and 

use clear systems to monitor 

progress, improving learning and 

wellbeing in safe, welcoming and

accessible environments.

The Trust sets clear expectations for 

Ordinarily Available Provision and 

inclusive mainstream practice. 

Leaders use professional learning, 

shared language and consistent 

systems to identify need early and 

respond through graduated support. 

Ordinarily Available Provision (OAP) 

will continue to develop in line with 

emerging National Inclusion 

Standards.

Why is it 

important�

Every child deserves equal access to 

high-quality education. Strong 

leadership ensures schools make 

decisions that value and support 

every pupil and adult.



A trust that 

supports teachers 

to create 

classrooms where 

every pupil feels 

inspired, engaged, 

and challenged.

OBJECTIVE TWO
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Embedding the Foundations

• OAP (what every classroom provides) is visible and 

used in all lessons. 

• Lessons include scaffolds and adjustments that 

remove barriers and build independence. 

• Assessment is used to match teaching to pupil need 

and to identify anyone at risk of falling behind. 

• A clear graduated approach enables staff to assess 

need, plan support, implement appropriate provision 

and review impact, ensuring pupils receive the right 

support at the right time. 

• Academies share resources and ideas so good 

practice spreads across the Trust. 

• Steplab instructional coaching supports teachers 

through modelling, feedback and deliberate practice. 

• RAISE Year 1 is implemented across all settings to 

strengthen relational classroom practice.

Embedding and Elevating

• Inclusive, adaptive teaching is consistent across the 

Trust. 

• Steplab coaching sustains high-quality inclusive 

teaching. 

• RAISE Year 2 deepens trauma-informed and relational 

practice. 

• Teachers confidently balance emotional safety with 

stretch and ambition.

•  Impact is seen in pupil progress, engagement and 

independence. 

• Classroom practice reflects the Trust’s shared 

approach and OAP. 

• Curriculum is inclusive by design, with adaptive 

teaching and accessible resources built in from the 

start. 

• Assessment systems are robust, clear and consistent, 

supporting accurate planning. 

• Early identification and graduated support improve 

outcomes across all pupil groups. 

• Staff confidently support learning and emotional 

needs; support pathways are clear, responsive and well 

understood by staff. 

• Schools operate as a network, sharing ideas and 

solving problems collectively.

• Outcomes for pupils facing barriers to learning, 

including SEND and disadvantage, improve yearly.
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How will we 

meet this 

objective� 

We ensure excellent teaching in every 

classroom using strategies that work for 

all learners. Lessons remove barriers and 

include scaffolds that enable pupils to 

learn independently. We identify starting 

points precisely. We identify needs early 

and respond through high-quality 

inclusive teaching, graduated support 

and specialist provision where required. 

Teachers are supported to deliver 

Ordinarily Available Provision through 

Steplab instructional coaching, 

high-quality modelling and RAISE 

consultation, improving outcomes for 

pupils with SEND, vulnerability and 

disadvantage. The graduated approach 

is underpinned by regular assess, plan, 

do, review cycles, ensuring provision is 

responsive to need and evidence- 

informed. 

In Early Years, the Trust implements 

evidence-informed speech and 

language programmes such as NELI or 

Chatterways to support pupils’ early 

communication, vocabulary and listening 

skills. Early identification and targeted 

language support reduces later barriers 

to learning, supporting pupils with SEND, 

vulnerability or disadvantage before 

gaps widen.

Why is it 

important�

Pupils’ learning needs are becoming 

more complex, shaped by a range of 

factors including SEND, disadvantage, 

speech and language needs, emotional 

wellbeing and attendance. Every child 

has the right to high-quality teaching 

and support that adapts to their needs 

and helps them succeed.

Success Criteria

2026-2027

2028-2029



A trust that 

prepares pupils for 

future success

OBJECTIVE THREE
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Embedding the Foundation

• Clear pathways, transitions and graduated support 

arrangements are in place for pupils facing barriers to 

learning, participation or access.

•  Inclusion bases or supported spaces are established 

where appropriate to support regulation, engagement 

and readiness to learn. 

• EBSA pathways and targeted support improve access 

to education. 

• Strong partnerships with post-16 providers are 

established and shown through pupil feedback and 

transition support. 

• SENCo attends key parent events to help families 

make informed choices about next steps. 

• A comprehensive offer of college visits, workplace 

experiences, and work placements are offered, 

matched to pupils’ needs and aspirations. 

• Ongoing staff training on SEND improves 

understanding and helps support behaviour and 

attendance, including EBSA and social, emotional, and 

mental health (SEMH) needs. 

• Technology is explored and used to support pupil 

learning.

Embedding and Elevating

• All pupils receive high-quality teaching from skilled 

staff, including within specialist provision. 

• Our EBSA Pathway sets staged support, family 

co-planning and multi-agency involvement. A named 

EBSA lead coordinates attendance, curriculum access 

and wellbeing. 

• At KS4–KS5, we provide flexible pathways (academic, 

vocational and blended), with reasonable adjustments 

to programme load and assessment access. 

• Suspensions reduce and attendance improves for 

pupils who face additional barriers to learning or 

access. 

• Transition programmes are fully developed and 

embedded at all stages, with clear handovers and 

minimum information standards. 

• SEND-focused staff training forms part of a wider 

programme on inclusive practice and supporting 

barriers to learning. 

• Pupils speak positively about the support and 

opportunities they receive.
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How will we 

meet this 

objective� 

We provide a modern, well-planned 

curriculum that fosters learning and 

character, creating clear pathways 

for every pupil. We prepare pupils for 

life after school through careers 

education and personal 

development, using data to identify 

gaps in progress, engagement or 

wellbeing, and respond through 

graduated support.

We set high expectations for 

behaviour and attendance with 

necessary support and facilitate 

smooth transitions through 

mentoring and guidance.

We use reasonable adjustments and 

proportionate responses. We avoid 

sanctions that remove access to 

movement and regulation where this 

undermines readiness to learn. Staff 

use de-escalation, trauma-informed 

and neurodiversity-affirming 

strategies.

Why is it 

important�

The world is changing quickly, and 

pupils need the right skills and 

knowledge to succeed in life. We 

want every child to do well 

academically, personally, and 

socially. Our Trust values character 

development as much as learning.

Success Criteria

2026-2027

2028-2029



A trust that builds 

strong 

partnerships to 

help every pupil 

thrive.

OBJECTIVE FOUR
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Embedding the Foundations

• A central list of all partnerships is created and kept up to 

date. 

• Leadership roles and resources are in place, and 

community organisations actively support inclusion. 

• CPOMS is used consistently across all settings to 

support safeguarding and pastoral work. 

• The Trust Vulnerability Matrix is implemented to iden tify 

pupils needing additional support. 

• Schools work with families and partners to respond to 

SEND, disadvantage and vulnerability. 

• Partnership goals are included in school improvement 

plans and progress is tracked. 

• Feedback from families and partners shows strong 

collaboration, with case studies of success shared 

across the Trust. 

• Staff receive training on building partnerships, and 

evaluations show they feel confident working with 

families and external organisations.

Embedding and Elevating

• Partnerships are targeted and show clear impact for 

pupils and families. 

• The Trust is recognised regionally for its collaborative  

approach to inclusion (e.g., awards or external 

validation). 

• Long-term partnerships are embedded in school 

improvement plans and reviewed regularly. 

• Schools co-design provision with pupils, families, and 

partners, with examples of joint projects documented. 

• The Trust contributes to regional and national 

discussions on inclusive partnerships (e.g., 

conferences, publications). 

• Partnership work is part of staff development, and 

feedback shows it improves practice. 

• A Trust safeguarding dashboard supports monitoring 

and review.
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How will we 

meet this 

objective� 

We establish a clear framework to 

enable schools to build and maintain 

strong relationships with families, 

pupils, and community partners. We 

invest in relationships with families, 

pupils and community partners. We 

prioritise partnerships that improve 

inclusion and share examples of 

successful collaboration across the 

Trust.

Shared safeguarding, vulnerability 

and inclusion systems support early 

identification, early help and 

joined-up responses, enabling pupils 

to access learning, participate fully 

and thrive.

Why is it 

important�

Working together with pupils, 

families, professionals, and 

community organisations helps us 

create inclusive schools where every 

child can succeed. These 

partnerships make our support more 

joined-up and effective.

Success Criteria

2026-2027

2028-2029
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The Trust approach to inclusion

How the documents work together

Appendix 1 - Hatton Academies Trust 

Inclusion Framework

Inclusion Strategy

• Sets the Trust’s vision and expectations for inclusion .

• Describes the Graduated Inclusion Model.

• Establishes Trust-wide priorities, principles and 

leadership expectations.

Academy Way

• Describes what Inclusive Mainstream Practice looks 

like in each academy.

• Explains the routines, relationships, teaching 

approaches and classroom provision that every pupil 

should experience.

• Forms each academy’s Ordinarily Available Provision.

Graduated Support Toolkit

• Supports staff when barriers to learning, participation 

or belonging remain despite high-quality inclusive 

teaching.

• Provides additional guidance across the four broad 

areas of need.

• Supports implementation of the graduated approach 

through assess, plan, do, review cycles.

Graduated Support Toolkit

When barriers remain, staff should:

Assess

What is the barrier�

What evidence do we have�

What does pupil voice tell us�

Plan

What adaptation or support will be 

introduced�

Who is responsible�

When will impact be reviewed�

Do

Implement agreed support consistently.

Monitor participation, engagement and 

progress.

Review

Has the barrier reduced�

What evidence demonstrates impact�

Is specialist advice required�

Trust Inclusion

Strategy

Academy Way 

(Inclusive Mainstream 

Practice and Ordinarily 

Available Provision)

Graduated Support 

Toolkit (Four Broad Areas 

of Need)

Specialist

Provision

Specialist 

Provision Packages

Inclusive Mainstream Practice remains the foundation of sup port for all pupils. This toolkit 

should be used to guide additional graduated support, n ot replace high-quality teaching.

Key Principle
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Purpose of this Toolkit

Appendix 2 - Graduated Support Toolkit

This toolkit should be used when barriers to learning, participatio n or belonging remain despite Inclusive Mainstream Practice and O rdinarily 

Available Provision. The toolkit provides additional guidance across the four broad areas of need and supports staff to impleme nt, review and 

refine provision through assess, plan, do, review cycles. It should be used alongside academy Academy Way documents and the Hatton 

Inclusion Strategy.
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EBSA (Emotional Based School Avoidance) 

A staged, relational response used when a pupil shows signs of emotionally based avoidance of school.

Early Indicators & Screening

• Emerging patterns: somatic complaints, 

lateness, partial attendance, refusal for 

specific lessons, Sunday-night anxiety.

• Teacher completes EBSA Early 

Indicators checklist and discusses with 

SENCo/Attendance Lead.

• Initial family conversation 

(strengths-based) to understand 

triggers and agree immediate 

adjustments.

Stage 1 Class/Year Team Response 

(Weeks 0–2)

• Activate classroom adjustments: 

predictable routines, reduced 

transitions, safe base, preferred adult 

check-in.

• Agree short-term goals with pupil/family 

(e.g., arrive for Tutor time + P1).

• Provide regulation plan; identify calm 

space; adjust demands/sequence of the 

day.

Stage 2 SENCo/Pastoral/Attendance 

Response (Weeks 2–6)

• Hold a planning meeting (pupil + 

family). Co-produce an EBSA Plan 

(template).

• Map triggers (subjects / rooms / peers / 

sensory); implement reasonable 

adjustments (e.g., later start, movement 

breaks, toilet pass, lift access).

• Offer a Key Adult for daily 

meet-and-greet and end-of-day 

review; maintain connection on 

non-attendance days.

Stage 3 Multi-Agency Support (Weeks 

6+ as needed)

• Consider referrals (School Nurse, 

CAMHS, EP, Early Help) with family 

consent.

• Coordinate recommendations into the 

EBSA Plan; review fortnightly then 

half-termly.

• Consider part-time timetable as 

short-term, time-bound adjustment with 

planned increase.

Reintegration & Maintenance

• Use graded exposure (safest 

times/places/people first).

• Pre-brief and debrief; celebrate 

micro-wins; adjust plan based on 

data/voice.

• Avoid punitive responses where anxiety 

is identified; maintain connection and 

routine.

Roles & Responsibilities

• Teacher: implement adjustments; 

monitor engagement; agreed comms 

with family.

• SENCo: coordinate plan; advise on 

adjustments; liaise with external 

agencies.

• Attendance/Pastoral Lead: track 

patterns; align legal processes with 

supportive practice.

• Senior Leader: remove barriers 

(space/timetable); ensure safeguarding; 

oversee review pace.



Thank you for reading.

This strategy belongs to every academy in the Trust,  a 

shared commitment to inclusive, high-quality education  

for every pupil, whatever their starting point.





HATTON ACADEMIES TRUST

enquiries@hattonacademiestrust.org.uk

01933 221 428

Hatton Academies Trust
Orchard House, 79 Gold Street
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