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ACADEMY VISION AND VALUES  
 

Our mission statement ‘Creating learners without limits’ underpins our ethos and drives everything we do in order to improve outcomes for all learners.   

Our core aim is to ‘Create learners without limits’ and this underpins all that we do, high standards of achievement, behaviour and respect for each other 
are our benchmark. Our children are happy, highly engaged and thrive from a rich and vibrant curriculum. This drives us in our pursuit of achieving our 
very best every day. 

Victoria is a place where everyone feels welcome and is treated with respect; a place where children love to learn and celebrate their success. Our 
families, community and teachers work together in partnership to enable our children to achieve the very best they can. We have the highest of 
expectations for our children. We actively encourage all parents and carers to be fully involved in the life of our school and in their children’s learning. 

Our focus upon Victoria Values of responsibility, perseverance, patience, cooperation, respect, integrity and aspiration ensures pupils are aware of their 
place within the academy and ultimately British society as a whole.  We are proud to be a multicultural and multi-lingual academy representing many 
cultures and religions from across the world and, through our PSHE, SMSC and British Values work, ensure that pupils are aware of how they fit into 
Britain whether they are British or their families have chosen to live in Britain.  

The curriculum at VPA is highly ambitious and well thought through and meets the needs of all of our pupils and is demonstrated through our intent 
statements.   

 Our ambitious curriculum sets out to be: 
 

 Unapologetically ambitious  
 Knowledge rich  
 Supports the acquisition of vocabulary in a systematic way 
 Uses the very best educational research and evidence to support our methods 

At its heart, our curriculum, is based on tightly selected research proven pedagogy, an identification of our children’s needs and an urgent drive to close 
gaps. 

 



DISTINCTIVE CHARACTERISTICS (SEPTEMBER 2026) 
 

Number of children on roll 
 
 

409 Percentage of children 
eligible for pupil premium 

21% Percentage of children with additional needs 
or an Education and Health Care Plan (EHCP) 

17.89 SEN 
Support 
inc.  
4.41% 
EHCP 

Percentage of children with 
English as an additional 
language (EAL) 

70% Number of pupils with child 
protection support plans 

2 Percentage of children who are identified as 
looked after (LAC) or previously looked after  
(PLAC) 

0% 

Percentage of pupils from 
minority ethnic groups  
  

76.4% Overall absence (2025-26) 4% (of 
compulsory 
aged 
children) 

Persistent absence (2025-26) 11% 

Mobility- children not 
‘homegrown’ 

21% Most recent OFSTED grade 
 

Good in all 
areas 

Social deprivation  

 

School is in 
IMD band 
6. As map 
shows 
most 
children 
are drawn 
from bands 
2-4 

 

 



 

 

STANDARDS & ACHIEVEMENT DATA 2026 
 

EYFS Good Level of Development 
Cohort 

National 

 
67% 
TBC 

Year 1 Phonic Screening 
Cohort 

National 

 
81% 
TBC 

Year 2 Phonics Screening 
Cohort 

National 

 
91% 
TBC 

Year 4 Multiplication Check 
<16 

16-19 
20-24 
25/25 

Average mark 

 
6% 
3% 
53% 
38% 
 
22/25 

Year 6 Writing  
(Teacher Assessment) 

Cohort EXP 
Cohort GDS 

National EXP 
National GDS 

 
 
72% 
2% 
73% 
13% 
 

Year 6 Maths Test 
Cohort EXP 
Cohort GDS 

National EXP 
National GDS 

 
71% 
17% 
75% 
27% 

Year 6 Reading Test  
Cohort EXP 
Cohort GDS 

National EXP 
National GDS 

 
70% 
16% 
75% 
13% 

  Year 6 GPS Test 
Cohort EXP 
Cohort GDS 

National EXP 
National GDS 

 
66% 
9% 
74% 
30% 

Year 6 Combined (RWM) 
Cohort EXP 
Cohort GDS 

National EXP 
National GDS 

 
53% 
2% 
63% 
9% 

 

 

 

 

 

 

 



HATTON ACADEMIES TRUST STRATEGY  
HIGH QUALITY & INCLUSIVE EDUCATION                                        
 

WHY HAVE WE SETTLED ON THESE OBJECTIVES? 

Our Trust sits at the heart of our community and in order to fulfil our core mandate of advancing education as a public good, our objectives below set out the 
core of what we expect to achieve and provide for our pupils and their families. We act as civic partners in our locality and by achieving these objectives we 
can be sure we raise aspiration and outcomes for all who work and learn with us. 

Agreed objectives: 

a. All Trust academies will be judged by Ofsted as providing exemplary and strong provision across all aspects of work. 

b. All Trust academies develop a culture that is aspirational for all, including pupils who are identified as under resourced or have more complex SEND needs, 
ensuring they achieve their full potential and are ready for their next stage in education, employment or training. 

c. Trust Inclusion Strategy created and implemented. 

d. All Trust academies will implement an agreed curriculum which is ambitious, broad and balanced with a focus on an excellence in oracy. 

e. Trust principles of pedagogy will be understood and implemented in all academies so that pupils can access high quality teaching in every lesson. 

f. Each academy will secure effective behaviour management, ensuring pupils are able to learn in a calm and supportive environment. 

g. Pupils in all academies will feel safe and their strong rates of overall attendance will mean they can fulfil their potential. 

h. All Trust academies will ensure maximum participation in wider opportunities, enriching the curriculum and giving pupils life-long interests and skills, 
particularly those that are under resourced. 

i. Excellent pastoral programmes will be taught in each academy. These will promote the value of hard work, attendance, and personal development. 

j. All potential pupils from our surrounding locality, especially those who are under resourced, will be encouraged to apply and join any Trust academy. 

What will be different if we achieve these objectives? 

If the Trust secures a high-quality education in each of its academies, through exemplary behaviour and attitudes of all, an ambitious curriculum which has 
consistent high-quality teaching at its heart, and all pupils (but particularly those who are under resourced) achieving well, it will then be providing the conditions 
for them to fulfil their potential. 

 



 

IMPROVEMENT PRIORITIES OVERVIEW 2026-27 
 

Focus priority 1 To refine and embed precise adaptive teaching across the school for all pupils 

 
SC1- Adaptive teaching is consistently evident across the academy  
SC2- Teachers demonstrate increased expertise in identifying and addressing barriers to learning 
SC3- Pupils demonstrate increasing independence in learning, as evidenced in pupil voice and books 
SC4- A consistent coaching and professional development model is embedded for adaptive teaching practices. 
SC5- Outcomes and engagement for key pupil groups continue to strengthen, shown in end of year outcomes, in particular for those children achieving combined 
expected for Reading, Writing and Maths.  
 
 
                                                                                                                                                                                                                                                                                                                                                           

 

Focus priority 2 To introduce and embed a coherent character curriculum that develops children’s personal qualities, attitudes 
and behaviours, enabling them to flourish as confident, resilient, responsible and compassionate people ready for life in 
modern Britain. 
SC1- A coherent, progressive character curriculum is fully designed, implemented and embedded across all year groups, 
SC2- Pupils can confidently articulate the academy's character traits and demonstrate an understanding of how they apply them in school and beyond 
SC3- Opportunities for character development are embedded throughout the curriculum and wider school life, 
SC4- Character development is increasingly evident in pupils' attitudes, behaviour and relationships, for example in data such as for example behaviour records, 
attendance data, suspension data, pupil voice and learning walk evidence. 
 

 



Focus priority 3- To increase the proportion of pupils achieving Greater Depth Standard (GDS) in all year groups 
by embedding a culture of high challenge, higher order thinking and academic excellence across the 
curriculum. 
SC1- Pupils with potential for greater depth are identified and tracked. Actions such as intervention and challenge tasks, are put in place to enable them to reach 
their potential. 
SC2- Staff have a clear understanding of what greater depth look like in general and particularly in maths, reading and writing, as well as how to identify pupils 
with the potential to be greater depth. 
SC3- Staff plan lessons and activities that allow pupils to stretch and practise greater depth skills and knowledge. They have high expectations of what pupils can 
achieve. 
SC4- The number of pupils achieving greater depth in reading, writing, and maths is at least 20% in each subject. 
 

 

 

 

Focus priority 4- To accelerate the achievement of disadvantaged pupils through high-quality teaching, targeted intervention 
and enriched opportunities, ensuring every pupil can thrive academically, socially and personally, and achieve in line with their 
peers. 

SC1  The attainment gap between disadvantaged and non-disadvantaged pupils reduces in reading, writing and mathematics across all year groups. 

SC2 Assessment data shows accelerated progress for targeted pupils compared with their starting points. 

SC3 Disadvantaged attendance is at least 96% (would then be in line with previous years non-disadvantaged) 

SC4 Participation rates in trips and enrichment activities are in line with or above those of peers. 

SC5 The proportion of disadvantaged pupils participating in clubs, teams and leadership opportunities matches or exceeds that of non-disadvantaged pupils. 

SC6 All disadvantaged pupils read regularly and have access to appropriate high-quality texts. 

SC7 Pupil voice demonstrates increased aspirations, confidence and awareness of opportunities beyond school 
 

 

 



 

 

Focus priority 1- Refine and embed precise adaptive teaching for all pupils.  
Rationale 

The academy has strong foundations for inclusive teaching, including an ambitious curriculum, an effective and embedded oracy strategy , high-quality modelling, 
scaffolding and robust assessment practices. The next stage of improvement is to embed increasingly precise adaptive teaching, ensuring that all teachers use 
evidence-informed adaptations that are responsive to pupils’ needs while maintaining high expectations and curriculum ambition. By strengthening teachers’ ability 
to identify barriers to learning, use formative assessment effectively and adapt teaching in real time, the academy will further improve access, participation and 
achievement for all pupils, particularly those with SEND, disadvantaged pupils, EAL learners and higher attainers. This will promote greater consistency in classroom 
practice, increase pupil independence and help secure exceptional outcomes for every learner. 

 

Leader Responsible- Liz Meredith  
Implementation Actions Who  

Monitors? 
Who 
Evaluates? 

Timescale  Check 
Date when 
completed 

Establish a shared academy understanding of precise adaptive teaching LM / CB IP October ‘26  

Roll out and embed the use of the trust wide graduated toolkit CB  October ‘26  

Strengthen teachers' use of responsive real time formative assessment via training LM IP September’26 
Ongoing 

 

Enhance curriculum planning through anticipated barriers analysis- CPD for teachers LM/LE/CB IP December   

Refine scaffolding approaches to promote independence, using the established Academy toolkit CB IP October ’26 
Ongoing 

 

Additional training for teachers to enable them to deploy LSAs and TAs with precision CB/LM IP December ‘26  

Develop LSA and TA competence and confidence in adaptive teaching practices via additional CPD. CB IP December ‘26  



To focus professional development using a blend of whole staff PD, instructional coaching and peer 
support on adaptive teaching practices.  

LM IP September 
’26 Ongoing 

 

Monitor the impact of adaptations on pupil outcomes- pupil progress meetings half termly LM IP Ongoing  

Impact- Success Criteria 
 
SC1-Adaptive teaching is consistently evident across the academy 
 
Impact review (Date): January 2027 
 
 
Next Steps:  
 
 
 
 
SC2- Teachers demonstrate increased expertise in identifying and addressing barriers to learning 
 
Impact review (Date): January 2027 
 
 
 
 
 
SC3- Pupils demonstrate increasing independence in learning, 
Impact review (Date): January 2027 
 
 
 
SC4- A consistent coaching and professional development model is embedded for adaptive teaching practices. 
 
Impact review (Date): January 2027 
 
 
 
Next Steps:  



 
 
SC5-. Outcomes and engagement for key pupil groups continue to strengthen 
 
Impact review (Date): January 2027 
 
                                                                                                                                                                                                                                                                                                                                                              
 

Focus priority 2- To introduce and embed a coherent character curriculum that develops children’s personal 
qualities and behaviours. 

At Victoria Primary, we believe that academic success and personal development are intrinsically linked. Pupils should be equipped not only with the knowledge 
and skills to achieve well academically, but also with the personal qualities needed to thrive in an ever-changing world.  Within the Trust’s secondary school, we 
have a well-established character curriculum in place which supports this aim. We now wish to replicate the success of this character curriculum by introducing 
and embedding a coherent, progressive primary character curriculum.  

While positive character traits are currently promoted through various aspects of school life, a clearly defined and consistently implemented character curriculum 
will ensure that all pupils benefit from a shared understanding of the values, habits and dispositions that underpin success, wellbeing and positive citizenship. 

The curriculum will explicitly develop our chosen character qualities of Kindness, Honesty, Commitment, Ambition, Determination and Courage. Through planned 
learning experiences, enrichment opportunities and everyday interactions, pupils will be supported to make positive choices, manage challenges effectively, build 
healthy relationships and contribute positively to their communities. This will also improve their attendance and the quality of chosen behaviours This approach 
will strengthen pupils' readiness for future education, employment and life in modern Britain. 

Embedding a coherent character curriculum will also support the academy's commitment to inclusion, safeguarding and equality of opportunity. By nurturing 
pupils' emotional, social and moral development alongside their academic progress, we aim to create a culture where every child feels valued, develops a strong 
sense of belonging and is empowered to flourish as a responsible and compassionate individual. 

Victoria Primary pupils will consistently demonstrate the values of Kindness, Honesty, Commitment, Ambition, Determination and Courage, enabling them to 
flourish as confident, resilient and compassionate individuals who are well prepared for successful transition to secondary school and active participation in 
modern British society. 

 

Leaders Responsible- Liz Meredith 
 



Implementation Actions Who  
Monitors? 

Who Evaluates? Timescale  Check 
Date when completed 

Design, resource and launch a progressive whole school character curriculum centred 
on the six character traits: Kindness, Honesty, Commitment, Ambition, Determination 
and Courage. 

LM  IP September 26  

Deliver professional development for all staff on the purpose, content and 
implementation of the character curriculum. 
 

LM IP September 26 - 
Ongoing 

 

Embed character education into daily school life through assemblies, classroom 
routines, behaviour systems, rewards and recognition processes. 

LM IP Ongoing  

Raise the profile of character across the school environment - through displays, 
classroom prompts, certificates, newsletters and website content that celebrate and 
reinforce the academy's character values. 

LM IP Ongoing  

Embed character development across the wider curriculum. Audit and identify 
opportunities within subjects to explicitly teach and reinforce character traits through 
curriculum content, collaborative learning and problem-solving activities. 

LM IP Ongoing  

Increase opportunities for leadership and service. Expand pupil leadership roles, 
community projects, fundraising, mentoring, volunteering and enrichment 
opportunities that enable pupils to practise character in authentic contexts. 

LM IP Ongoing  

Establish a monitoring cycle including lesson visits, floor book reviews, behaviour and 
attendance analysis to evaluate implementation effectiveness. 

LM IP October 26 -  
ongoing 

 

Impact- Success Criteria 
 
SC1- A coherent, progressive character curriculum is fully designed, implemented and embedded across all year groups, 
 
Impact review (Date): January 2027 
Next Steps: 
 
SC2- Pupils can confidently articulate the academy's character traits and demonstrate an understanding of how they apply them in school and beyond 
 
Impact review (Date): January 2027 
Next Steps:  
 
 
SC3- Opportunities for character development are embedded throughout the curriculum and wider school life, 
Impact review (Date): January 2027 



Next Steps:  
 
SC4- Character development is increasingly evident in pupils' attitudes, behaviour and relationships 
 
 
Impact Review (Date) January 2027 
Next Steps:  
 
 

 

 

 

Focus priority 3- To increase the proportion of pupils achieving Greater Depth Standard (GDS) in all year groups 
by embedding a culture of high challenge, higher order thinking and academic excellence across the 
curriculum. 
Rationale  
Internal and statutory assessments show that fewer pupils achieve greater depth (GD) than we expect, for example lower three-year averages for reading higher 
standard, mathematics higher standard and GPS higher standard.  
Raising attainment at greater depth will improve overall outcomes for all pupils by promoting excellence across the curriculum, and ensure that the school meets the 
needs of high-attaining pupils while fostering aspiration, resilience and a culture of high achievement for all.  
Approximately 75% of our pupils speak English as an additional language and a significant number of these pupils join us after reception. Strand and Demie (2005) 
found in their research for the Bell Foundation that language proficiency rather than cognitive ability heavily influences traditional academic assessments. They found 
that it takes 5-7 years for EAL learners to develop Cognitive Academic Language Proficiency (CALP) equivalent to native speakers, despite developing basic 
communicative skills much faster. If we were to rely only on academic testing to identify the pupils with the potential to be greater depth, we would be at risk of 
putting an artificial ceiling in place for many EAL pupils with low language skills but good cognitive ability.  
Instead, we will focus on the characteristics of pupils with high cognitive ability to develop an assessment framework. 
By implementing clear criteria for identifying pupils with the potential to be working at greater depth and ensuring that all pupils, and the identified pupils in 
particular, have opportunities to develop those skills and characteristics, we can develop a stronger culture of high achievement and aspiration that is inclusive to all. 
  

Leaders Responsible- Linda Embling 
 

Implementation Actions Who  
Monitors? 

Who 
Evaluates? 

Timescale  Check 
Date when 
completed 



Set up an assessment framework focusing on the characteristics of pupils with the potential to be working at greater 
depth. 

LE LE September  

Use the assessment framework to identify these pupils. Revisit the framework regularly to ensure that no pupils are 
missed. 

LE LE October, 
February, May 

 

Track pupils with potential for greater depth at each pupil progress meeting. LE LE December, 
May, July 

 

Track GD and potential GD at each data drop LE LE December, 
May, July 

 

Develop teachers’ knowledge of how to plan and deliver GD opportunities through regular staff training. LE LE Term 1, term 2, 
term 3, term 4, 
term 5, term 6 

 

Monitor the quality and impact of Greater Depth provision through specific learning walks, book scrutinies and pupil 
voice. 

LE LE October, 
February, 
June 

 

Use step lab training and coaching to develop the use of adaptive teaching strategies for GD. LM LE Throughout 
the year 

 

Share best practise through Steplab drop ins. LM LE Throughout 
the year 

 

Develop purple box challenges that align with GD characteristics and implement these in all year groups for reading, 
writing and maths. 

LE, CR, SH LE October  

Provide specific enrichment events for GD pupils and potential GD pupils. LE LE termly  

Impact- Success Criteria 
 
 
SC1- Pupils with potential for greater depth are identified and tracked. Actions such as intervention and challenge tasks, are put in place to allow them to reach 
their potential. 
SC2- Staff have a clear understanding of what greater depth looks like in general and particularly in maths, reading and writing, as well as how to identify pupils 
with the potential to be greater depth. 
SC3- Staff plan lessons and activities that allow pupils to stretch and practise greater depth skills and knowledge. They have high expectations of what pupils can 
achieve. 
SC4- The number of pupils achieving greater depth in reading, writing, and maths is at least 15% in each subject. 
 



 

 

Focus priority 4- To accelerate the achievement of disadvantaged pupils through high-quality teaching, targeted 
intervention and enriched opportunities, ensuring every pupil can thrive academically, socially and personally, 
and achieve in line with their peers. 
 
Rationale 
The achievement of disadvantaged pupils continues to be below that of their peers across many attainment measures, for example: a PSC pass rate of 69% for 
disadvantaged pupils in 2026 compared with 84% for our non-disadvantaged. In the Year 4 MTC disadvantaged pupils achieved an average score of 21 and non-
disadvantaged children averaged 23. This gap continues through most subjects and year groups.  
We will focus on a small number of high-leverage actions that improve these pupils' day-to-day experience in the classroom, strengthen belonging and relationships, 
and remove barriers to participation. Experts such as Marc Rowland strongly recommend that the biggest gains are likely to come from excellent teaching, attendance, 
language development, reading and high levels of participation, rather than numerous intervention programmes.  
 
This priority is around 5 key aims: 
 
1: Strengthen Quality First Teaching for disadvantaged pupils 
Rationale: The greatest impact comes from what pupils experience every day in classrooms. 
 
2. Target intervention precisely through diagnostic assessment 
Rationale: Intervention should address identified needs rather than generic disadvantage. 
 
3. Improve attendance and engagement 
Rationale: Attendance remains one of the strongest drivers of attainment. 
 
4. Develop reading, vocabulary and oracy 
Rationale: Language development underpins success across the curriculum. 
 
5. Increase access to enrichment and cultural capital 
Rationale: Wider experiences support aspiration, vocabulary, knowledge and confidence. 
 

Leaders Responsible- Jamie-Lee Lothian and Ian Pearson 

Implementation Actions Who  
Monitors? 

Who Evaluates? Timescale  Check 
Date when completed 



Staff training, developed using Marc Rowland resources, that develops staff understanding 
of educational disadvantage, focusing on assessment rather than assumptions. 

JLL IP December 2026  

Ensure disadvantaged pupils are prioritised during lesson questioning, feedback and 
guided practice. 

JLL IP December 2026  

Introduce regular book studies and pupil voice focused specifically on disadvantaged 
learners. 

JLL IP Half termly  

Specifically monitor the participation and attainment of disadvantaged pupils during lesson 
observations and learning walks. 

JLL IP Half termly  

The half-termly pupil progress meetings to have a specific focus on disadvantaged pupils. 
As part of these Identify pupils requiring additional support in reading fluency, number 
fluency, vocabulary or specific curriculum gaps. Then deliver short-term evidence-informed 
interventions with clear entry and exit criteria. 

 

JLL IP Half termly  

As part of the weekly Inclusion meeting:  
Early identification of disadvantaged pupils whose attendance falls below 96%. 
Regular attendance reviews and supportive conversations with families. 
Prioritise disadvantaged pupils for attendance mentoring and pastoral support and any 
pupils at risk of suspension 
 

JLL IP Weekly  

Identify disadvantaged pupils who are not reading fluently and provide targeted support. 
Ensure disadvantaged pupils read regularly with an adult where needed. 
 

JLL IP October 2026  

Audit participation in trips, clubs and enrichment activities. 
 Establish a guarantee that every disadvantaged pupil accesses at least:  

o one club 
o one leadership opportunity 
o one cultural visit 
o one performance, exhibition or visitor experience annually. 

 Use pupil premium funding strategically to remove financial barriers. 
 

LE and JLL IP Ongoing 
throughout year  

 

Introduce aspiration-focused encounters linked to careers and the wider world. 
 
 
 
 

JLL IP By Feb 2027  

Impact- Success Criteria 



 
 
SC1 The attainment gap between disadvantaged and non-disadvantaged pupils reduces in reading, writing and mathematics across 
all year groups. 
SC2 Assessment data shows accelerated progress for targeted pupils compared with their starting points. 
SC3 Disadvantaged attendance is at least 96%- (would then be in line with previous years non-disadvantaged) 
SC4 Participation rates in trips and enrichment activities are in line with or above those of peers. 
SC5 100% of disadvantaged pupils access key enrichment opportunities- at least one club, one leadership opportunity, one cultural 
visit and one performance annually 
SC6 All disadvantaged pupils read regularly and have access to appropriate high-quality texts. 
SC7 Pupil voice demonstrates increased aspirations, confidence and awareness of opportunities beyond school 

 

 

 

CURRENT OFSTED GRADING AND AREAS FOR IMPROVEMENT  
  

Victoria Primary Academy was inspected by Ofsted on the 20th and 21st June 2023, the inspection was carried out under section 5 of the Education Act 
2005 (As amended).  

This was the third full inspection since conversion to academy took place in January 2014.   

The inspectors made the following judgements: 

Overall effectiveness  Good 
Quality of Education Good 
Behaviour and attitudes Good 
Personal Development Good 
Leadership and management Good 
Early years provision Good 
 
OFSTED identified Areas for Improvement 



 

 Leaders prioritise the importance of teachers showing pupils what they need to do. However, staff do not always model 
learning as they are expected to. When this happens, some pupils are not sure how to apply their knowledge or refine their 
skills. The quality of their work is not as high when they do not have an example to follow. Leaders must ensure that the 
curriculum is implemented consistently well by all teachers so that all pupils achieve well. 

 The intended learning outcomes for some of the free-choice activities outside in the early years are not always as clear as 
they need to be. Some adults do not extend children’s understanding and build their vocabulary well during these times. This 
means that children in the early years do not always develop their knowledge, skills and vocabulary as well as they might. 
Leaders must make sure that children get the most from all the free-choice activities in the early years and that staff maximise 
opportunities to develop children’s communication and language. 

 
 


